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 Abstract – Technical Voca,onal Educa,on and Training (TVET) programs play 
a crucial role in developing industry-relevant competencies; however, their 
effec,veness is challenged by persistent trainee a@ri,on. This study examined the 
factors influencing the dropout rates in the technical and skills development courses 
offered by SNSAT from 2022 to 2024. This study used a descrip,ve-correla,onal 
research design; data were collected from 50 former trainees selected through 
purposive sampling and analyzed using descrip,ve sta,s,cs and Spearman’s rank 
correla,on coefficient. Descrip,ve findings showed that among external factors, 
poverty, transporta,on difficul,es, and family responsibili,es were frequently cited by 
trainees as reasons for withdrawal. Ins,tu,onal factors, including limited teacher 
encouragement, insufficient academic guidance, and weak monitoring mechanisms, 
were commonly reported. Correla,onal analysis revealed that, while poverty was the 
most frequently cited external factor, it did not show a sta,s,cally significant 
rela,onship with dropout rates. In contrast, teacher support demonstrated a 
significant nega,ve rela,onship with trainee a@ri,on, indica,ng that stronger 
instruc,onal and psychosocial support is associated with higher trainee reten,on. 
These findings highlight that trainee withdrawal is a mul,faceted issue shaped by both 
contextual constraints and ins,tu,onal prac,ces, with teacher support playing a 
cri,cal role. Based on the results, SNSAT recommends strengthening teacher-training 
ini,a,ves focused on learner-centered engagement and structured mentoring as a 
poten,al strategy to enhance trainee persistence. Addi,onally, expanding and 
streamlining financial assistance mechanisms may help reduce access-related barriers 
and support sustained par,cipa,on in TVET programs. 
 
Keywords: a"ri%on rate; TESDA; external factors; ins%tu%onal support; 
voca%onal educa%on  
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I. Background of the Study 
 

With the growing demand for a 
compeFFve and skilled labor force, 
Technical and VocaFonal EducaFon and 
Training (TVET) insFtuFons have 
become indispensable to naFonal 
development strategies, parFcularly in 
developing countries such as the 
Philippines. TVET programs are 
designed to equip learners with 
industry-relevant, pracFcal skills that 
address labor market mismatches and 
promote inclusive economic growth. In 
the Philippine context, these programs 
are administered by the Technical 
EducaFon and Skills Development 
Authority (TESDA) through its 
accredited insFtuFons, including the 
Samar NaFonal School of Arts and 
Trades (SNSAT). Despite TVET's 
strategic role in enhancing 
employability and socio-economic 
mobility, high trainee aVriFon remains 
a persistent challenge that threatens 
program effecFveness and 
sustainability. 
 
Globally, TVET is widely recognized as a 
catalyst for economic development and 
social inclusion, contribuFng directly to 
achieving the United NaFons 
Sustainable Development Goals (SDGs), 
parFcularly SDG 4 (Quality EducaFon) 

and SDG 8 (Decent Work and Economic 
Growth). UNESCO-UNEVOC (2023) 
reports that dropout rates in TVET 
programs across developing countries 
range from 15% to 25%, significantly 
undermining workforce preparedness 
and naFonal producFvity. Similarly, the 
InternaFonal Labor OrganizaFon (ILO, 
2022) emphasizes that sustained 
aVriFon in vocaFonal training 
programs disrupts individual career 
pathways and diminishes the return on 
public and private investments in skills 
development. More recent analyses 
further suggest that post-pandemic 
economic pressures have intensified 
dropout risks, especially among 
learners from low-income households 
(OECD, 2023; World Bank, 2024). 
 
AVriFon in technical-vocaFonal 
educaFon refers to the premature 
withdrawal of trainees before 
compleFng their training program. This 
phenomenon negaFvely affects 
learners, insFtuFons, and the broader 
labor market. UNESCO-UNEVOC (2024) 
states that high dropout rates impede 
progress toward inclusive and 
equitable educaFon systems. High 
aVriFon also weakens the naFonal 
capacity for skills formaFon. At the 
insFtuFonal level, aVriFon results in 
wasted resources, underuFlized 
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training slots, and declining public 
confidence in TVET systems. At SNSAT, 
insFtuFonal records reveal a sharp 
increase in aVriFon. It rose from 4.35% 
in 2022 to 16.85% in 2023, then 
declined slightly to 13.11% in 2024. 
These figures raise serious concerns 
regarding learner retenFon and 
insFtuFonal effecFveness. 
 
ExisFng internaFonal literature 
idenFfies poverty, family 
responsibiliFes, transportaFon 
constraints, and limited insFtuFonal 
support as key determinants of TVET 
dropout (Balasingham, 2021; Wang & 
Yang, 2024; Kintu & Ssesanga, 2023). 
However, much of this evidence 
originates from foreign contexts, 
limiFng its applicability to the 
Philippine sehng, where structural 
inequaliFes, geographic isolaFon, and 
uneven policy implementaFon shape 
educaFonal parFcipaFon. In the 
Philippines, empirical research 
specifically examining aVriFon within 
TESDA-accredited programs remains 
limited. NaFonal data from the 
Philippine StaFsFcs Authority (PSA, 
2024) indicate that compleFon rates in 
several TESDA programs fall below 
80%, with higher dropout rates 
observed in rural and economically 
disadvantaged regions; however, these 

figures are rarely disaggregated to 
examine causal factors. 
 
Given this gap, the present study 
examined external and insFtuFonal 
factors influencing trainee aVriFon in 
SNSAT's technical and skills training 
programs. External factors considered 
include poverty, employment 
obligaFons, and family-related 
stressors, while insFtuFonal variables 
encompass instrucFonal quality, 
teacher support, guidance services, 
distance to training centers, and 
program placement. By empirically 
analyzing the relaFonships between 
these factors and dropout rates, this 
study aims to generate locally 
grounded evidence that can inform 
targeted intervenFons. 
 
Despite the acknowledged importance 
of TVET in naFonal development, there 
remains a scarcity of Philippine-based, 
insFtuFon-level studies that 
systemaFcally examine why trainees 
disconFnue TESDA programs. This 
research addresses that gap by 
providing context-specific insights into 
aVriFon at SNSAT. It contributes to 
policy formulaFon, insFtuFonal 
improvement, and the broader goals of 
educaFonal equity, workforce 



Asia-Pacific Research Digest 
Volume 1, Number 1, 2025  
E - ISSN: 3082-639X 
Open Access 
 

4 

development, and sustainable 
economic growth. 
 
II. Statement of the Problem 
 
This study aimed to idenFfy the 
underlying factors contribuFng to 
aVriFon among TESDA trainees. 
Specifically, it sought to answer: 
 

1. What are the factors related to 
the aVriFon of trainees in the 
technical and skills development 
programs of SNSAT? 

2. What is the aVriFon rate of 
trainees in SNSAT over the past 
three academic years? 

3. Is there a significant relaFonship 
between these factors and the 
aVriFon rate? 

 
III. Methodology  

 
3.1 Research Design 

 
This descripFve-correlaFonal study 
examined how selected external and 
insFtuFonal factors relate to trainee 
aVriFon in the technical and skills 
development programs of the Samar 
NaFonal School of Arts and Trades 
(SNSAT). The descripFve component 
outlined the demographic 
characterisFcs, socio-economic 

condiFons, and insFtuFonal 
experiences of former TESDA trainees, 
providing a clear picture of the 
circumstances surrounding their 
withdrawal. Meanwhile, the 
correlaFonal component assessed 
whether these external factors (e.g., 
poverty, parental inability to pay, 
family-related issues) and insFtuFonal 
factors (e.g., teacher encouragement, 
guidance services, adequacy of 
faciliFes) demonstrated staFsFcally 
significant associaFons with the 
likelihood of dropping out.  
 
This design was appropriate because 
the study aimed to idenFfy paVerns 
and relaFonships among naturally 
occurring variables without 
manipulaFng the research 
environment. As noted by Loob et al. 
(2022), descripFve-correlaFonal 
designs are well-suited for examining 
real-world educaFonal condiFons, 
establishing empirical trends, and 
generaFng evidence that can guide 
policy and intervenFon efforts. 
 

3.2 Sampling Technique and 
Sample Size  

 
The study used a non-probability, 
purposive (criterion) sampling method 
to select parFcipants who had directly 
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experienced dropping out of TESDA-
accredited programs at the Samar 
NaFonal School of Arts and Trades 
(SNSAT). Purposive sampling is suitable 
for studies that aim to collect in-depth, 
context-specific informaFon rather 
than broad staFsFcal generalizaFon 
(EFkan, 2024; Palinkas et al., 2023). It is 
used in an increasing number of 
quanFtaFve and mixed-methods 
studies when informaFon-rich cases 
are needed (GueVerman, 2023). 
 
The study sample was composed of 50 
ex-trainees who fulfilled the following 
inclusion criteria: (a) 18 years of age, (b) 
completed an SNSAT technical-
vocaFonal program, and (c) dropped 
out of school by 2024. Even though it 
was conducted on a non-probability 
basis, the sample reflected the key 
demographic and experienFal 
characterisFcs of SNSAT aVriFon rates 
documented in the study records and 
thus sufficiently represented the 
dropout populaFon at the Fme of the 
study (Campbell et al., 2023). 
 
The informaFon-power model further 
strengthened the adequacy of the 
sample because it is jusFfied as smaller 
when the aim of the study is narrow, 
the parFcipants are parFcular, and the 
analyFcal strategy is well-established 

(Vasileiou et al., 2023). Although the 
results cannot be staFsFcally 
generalized beyond SNSAT, the 
credibility and contextual 
transferability of the findings gave 
greater weight to the transparent 
selecFon procedures and their 
correspondence with insFtuFonal 
records (OPRE, 2022). 
 

3.3 Research Instrument 
 

The structured survey quesFonnaire 
was used in data collecFon, and 
subsequently, based on A Study of 
Student Dropout at Some Selected 
TVET Colleges in Addis Ababa. The 
original instrument's framework was 
retained to maintain its established 
validity and reliability, and contextual 
modificaFons were implemented to 
align the items with TESDA training 
programs in the Philippine context. The 
instrument consisted of two major 
parts: external and insFtuFonal factors 
that affect trainee dropout. 
 
In a bid to establish content and face 
validity, the instrument was validated 
by a three-member expert panel 
comprising two TVET instructors and 
one educaFonal measurement expert, 
in line with the proposed validaFon 
pracFces (Taherdoost, 2022). 
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ReformulaFons focused on clarity, 
relevance, and cultural 
appropriateness. The advanced version 
was later approved by the research 
adviser. 
 
Reliability was tested using a pilot study 
with ten (n = 10) non-target 
respondents who had the same 
characterisFcs as the study 
parFcipants. The alpha coefficients for 
Cronbach's alpha were good, with the 
External Factors subscale (0.87) and the 
InsFtuFonal Factors subscale (0.82) 
exceeding the accepted value of 0.70 
(Hair et al., 2023). Minor changes were 
made before final administraFon. 

 
3.4 Data Analysis 

 
A methodical coding and analysis of 
data through descripFve and inferenFal 
staFsFcs were applied to the data in the 
structured quesFonnaires. The 
respondents' percepFons of external 
and insFtuFonal factors contribuFng to 
dropout were summarized using 
descripFve staFsFcs, including means 
and standard deviaFons. The ranking of 
means was used to pick the most 
salient factors, and the standard 
deviaFons expressed the variability of 
the responses. 
 

Spearman's rank-order correlaFon 
coefficient was used to test 
relaFonships between the idenFfied 
factors and trainee aVriFon. The 
applicaFon of this nonparametric test 
was logical because the data were 
ordinal, and some of the variables' 
assumpFons were violated (Stevens, 
2020). The descripFve and 
correlaFonal analysis, used together, 
gave me a detailed picture of the 
prevalence and impact of factors 
related to dropouts. 

 
3.5 Ethical Considera%ons 

 
This study adhered to the ethical 
principles governing research involving 
human subjects. The Graduate School 
Ethics Review CommiVee granted 
ethical clearance, and the SNSAT 
administraFon received formal 
permission. The informal consent form 
was provided to parFcipants in wriFng, 
outlining the purpose, procedures, 
risks, and benefits of the study. The 
process was voluntary, and 
respondents were free to quit without 
being punished. Coded idenFfiers, the 
physical and electronic data were 
stored securely, and the reports did not 
contain any personally idenFfiable 
informaFon. Any data could only be 
used for academic purposes, and any 
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data was disposed of in line with the 
insFtuFon's data retenFon policies.  

 
The research followed the 
ethical principles of respect 
for persons, beneficence, and 
jusFce outlined in the 
Belmont Report and the Data 
Privacy Act of 2012 (Republic 
Act No. 10173) to ensure the 
lawful and secure handling of 
personal data. 

 
IV. Results and Discussion 
 

2.1 Results 
 
This secFon presents and interprets the 
major findings of the study based on 
responses from 50 former TESDA 
trainees of the Samar NaFonal School 
of Arts and Trades (SNSAT). DescripFve 
staFsFcs were used to idenFfy the 
relaFve influence of external and 
insFtuFonal factors on trainee dropout, 
while Spearman’s rank-order 
correlaFon examined their staFsFcal 
associaFon with aVriFon rates. 
 
Table 1 shows that poverty is perceived 
as the most influenFal external factor 
affecFng students, reflected by its very 
high mean of 4.26 (SD = 0.80). This 
strongly indicates that financial 

hardship remains the most pressing 
barrier to students’ educaFonal 
engagement—an observaFon that 
aligns with naFonal findings idenFfying 
poverty and hunger as persistent 
drivers of school dropout in the 
Philippines (Philippine InsFtute for 
Development Studies [PIDS], 2023).  
 
The next group of factors—student 
involvement in income-generaFng 
tasks (M = 3.02, SD = 0.98), parental 
inability to afford educaFon (M = 2.94, 
SD = 1.13), family breakdown (M = 2.88, 
SD = 1.17), excessive family work (M = 
2.82, SD = 1.10), parents’ level of 
educaFon (M = 2.80, SD = 1.07), and 
lack of employment opportuniFes (M = 
2.76, SD = 1.12)—form a cluster of 
moderately rated influences. These 
findings are consistent with regional 
evidence that poverty ouen pushes 
children into labor, thereby reducing 
Fme for schooling, and that family 
instability and limited parental 
educaFon further weaken academic 
support systems (Eastern Visayas State 
University, 2022).  
 
This paVern also aligns with local 
qualitaFve research, which found that 
Filipino youths who dropped out 
commonly cited financial problems, 
household duFes, and family conflict as 
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major contributors to disengagement 
from school (Alvarez & Abad, 2021). 
Meanwhile, peer influence received a 
lower, moderate raFng (M = 2.60, SD = 
1.01), suggesFng that while social 
relaFonships play a role in student 
behavior, their impact may not be as 
substanFal as that of economic and 
familial pressures. This corresponds 
with internaFonal research indicaFng 
that socioeconomic disadvantage and 
parental characterisFcs outweigh peer 
effects in predicFng academic 
outcomes (Szekely et al., 2023). The 
lowest-rated factors—early pregnancy 
(M = 2.08, SD = 1.35) and marriage (M 
= 1.98, SD = 1.22)—were categorized as 
having low influence. Although these 
factors were not widely perceived as 
predominant in this sample, naFonal 

and internaFonal studies consistently 
highlight early pregnancy as a major 
trigger for school disconFnuaFon 
among adolescent girls (PIDS, 2025). 
Thus, the low means likely reflect their 
lower prevalence in the broader 
respondent populaFon rather than a 
minimal impact on those who 
experience them.  
 
Overall, the external factors yielded a 
mean of 2.81 (SD = 1.10), indicaFng a 
moderate level of influence, with a 
clear trend showing that structural 
economic disadvantages consFtute the 
most significant challenges, while 
socially driven life events affect fewer 
students but remain high-impact for 
specific subsets. 
 

 
Table 1. Mean Ra%ngs of External Factors Influencing A"ri%on 

External Factor Mean SD Verbal Interpreta4on 
Poverty 4.26 0.80 Very High 
Student involvement in income-
genera=ng tasks 

3.02 0.98 Moderate 

Parental inability to afford educa=on 2.94 1.13 Moderate 
Family breakdown 2.88 1.17 Moderate 
Excessive involvement in family work 2.82 1.10 Moderate 
Parents’ educa=on level 2.80 1.07 Moderate 
Lack of employment opportuni=es 2.76 1.12 Moderate 
Peer group influence 2.60 1.01 Moderate 
Early pregnancy 2.08 1.35 Low 
Marriage 1.98 1.22 Low 
Overall Mean 2.81 1.10 Moderate 
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Table 2 The insFtuFonal data show that 
traveling long distances from home to 
college is perceived as the most 
significant insFtuFonal barrier (mean = 
3.38, SD = 1.40), underscoring that 
physical access remains a criFcal 
challenge for many students. Long 
commutes — especially in remote or 
underserved localiFes — have been 
documented by educaFon-advocacy 
organizaFons in the Philippines as a 
major deterrent to aVendance, with 
transportaFon difficulFes, cost, and 
Fme loss contribuFng to dropout or 
irregular aVendance (ChildHope 
Philippines, 2025; Tiyara, Inc., 2025). 
The next most salient insFtuFonal 
concern is selecFon and placement 
problems (mean = 2.66, SD = 1.33), 
suggesFng that mismatches between 
students’ background or preparedness 
and their assigned courses or 
programmes may discourage 
persistence or success. This echoes 
findings in local case studies that 
describe insFtuFonal misalignment (for 
example, poor course–student fit) as a 
recurring reason for school 
disconFnuaFon even when tuiFon is 
subsidized (RichestPH, 2024). 
 
In contrast, most other insFtuFonal 
factors — such as inadequate materials 
and faciliFes (M = 2.34, SD = 1.27), 

curriculum irrelevance (M = 2.40, SD = 
1.28), absenteeism (M = 2.40, SD = 
1.25), low teacher-related variables 
(qualificaFon: M = 2.30, SD = 1.27; 
teacher encouragement: M = 2.20, SD = 
1.14; shortage of qualified teachers: M 
= 2.16, SD = 1.11), and lack of guidance 
and counseling (M = 2.26, SD = 1.26) — 
were rated only low by respondents. 
The overall insFtuFonal mean of 2.46 
(SD = 1.26) thus lands in the “low” 
interpretaFon band. On the face of it, 
this suggests that respondents perceive 
insFtuFonal shortcomings (apart from 
access/distance and placement) as less 
immediately problemaFc in influencing 
their educaFonal parFcipaFon. 
 
Despite the relaFvely low aggregate 
raFngs, a wealth of evidence indicates 
that these “low-perceived” constraints 
sFll represent serious systemic 
problems across many Philippine 
schools. For instance, chronic 
classroom shortage, overcrowding, lack 
of textbooks or laboratory resources, 
and dilapidated faciliFes remain 
pervasive — especially in public schools 
and rural or marginalized areas 
(Philippine InsFtute for Development 
Studies [PIDS], 2025; TeacherPH, 2024). 
The shortage of qualified and well-
supported teachers — frequently cited 
in policy and media reports — 
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conFnues to impair instrucFonal 
quality and students’ learning 
experiences naFonwide (TeacherPH, 
2024; Manila BulleFn, 2025). 
Moreover, lack of guidance, counseling, 
and individualized support has been 
linked elsewhere to student 
disengagement, poor performance, 
and eventual dropout (BicolMail, 
2025). 
 
Taken together, a paVern emerges: 
among insFtuFonal factors, access and 
placement issues (distance, 
selecFon/placement) are perceived by 
students as most immediately 
impaczul on their parFcipaFon, while 
resource-, infrastructure-, and 
personnel-related problems — 
although recognized, perhaps as more 
“background” or systemic — are 
downgraded in perceived urgency. This 
may reflect a normalizaFon over Fme: 
students become accustomed to 
substandard faciliFes, large classes, and 
under-resourced schools, so these no 
longer register as urgent external 
barriers, even though they may steadily 
erode educaFonal quality and 
retenFon. 
 
In light of regional and global evidence, 
this suggests that efforts to improve 
student retenFon and parFcipaFon 

should first address geographic 
accessibility and fairness in enrollment 
and placement, parFcularly for 
students from remote or underserved 
areas. At the same Fme, long-term 
reforms must not neglect school 
infrastructure, learning resources, 
teacher training, and support services, 
as these underpin learning quality, 
equity, and students' capacity to 
persevere and succeed (PIDS, 2025; 
RichestPH, 2024; TeacherPH, 2024). 
 
Finally, the low overall insFtuFonal 
mean implies that experiences are 
heterogeneous — some students may 
indeed come from well-resourced 
insFtuFons and face few insFtuFonal 
barriers, while others remain deeply 
disadvantaged. Thus, policy responses 
should be context-sensiFve and 
targeted, combining universal 
measures (e.g., infrastructure 
investment, teacher support) with 
focused intervenFons (e.g., 
transportaFon or satellite-campus 
soluFons, fair placement mechanisms) 
to reach the most vulnerable learners. 
 
 
 
 
 
 



Asia-Pacific Research Digest 
Volume 1, Number 1, 2026   

E - ISSN: 3082-639X 
Open Access 

 

11 

Table 2. Mean Ra%ngs of Ins%tu%onal Factors Influencing A"ri%on 

InsPtuPonal Factor Mean SD 
Verbal 

InterpretaPon 
Traveling long distances from home to 
school 

3.38 1.40 Moderate 

SelecFon and placement problems 2.66 1.33 Moderate 
Inadequate materials and faciliFes 2.34 1.27 Low 
Curriculum irrelevance 2.40 1.28 Low 
Absenteeism 2.40 1.25 Low 
Low teacher qualificaFon 2.30 1.27 Low 
Lack of guidance and counseling 2.26 1.26 Low 
Lack of teacher encouragement 2.20 1.14 Low 
Shortage of qualified teachers 2.16 1.11 Low 
Overall Mean 2.46 1.26 Low 

 
Table 3 shows the aVriFon data from 
2022 to 2024, indicaFng a fluctuaFng 
but generally increasing trend in 
student dropout over the three-year 
period. In 2022, of the 1,763 students 
enrolled, 1,688 graduated while 75 
dropped out, resulFng in a relaFvely 
low aVriFon rate of 4.35%. However, in 
2023, the number of students enrolled 
increased to 1,943, yet 302 students 
dropped out, resulFng in a substanFal 
rise in the aVriFon rate to 16.85%. This 
sharp increase suggests that factors 
beyond mere enrollment size may have 
contributed to student dropout, such 
as heightened academic pressures, 
financial challenges, or insFtuFonal 
constraints. In 2024, aVriFon 
decreased slightly to 13.11%, with 228 

students dropping out of 1,853 
enrolled students. While this 
represents an improvement compared 
to 2023, the rate remained 
considerably higher than in 2022, 
indicaFng persistent challenges 
affecFng student retenFon. 
 
The paVern observed suggests that 
aVriFon is not solely dependent on 
enrollment numbers but is likely 
influenced by external, insFtuFonal, 
and individual factors that affect 
students’ ability to conFnue their 
studies. The highest aVriFon rate in 
2023 may reflect transiFonal 
challenges, such as program 
adjustments, economic difficulFes, or 
changes in support services. Compared 
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with 2024, the decrease suggests that 
intervenFons or adaptaFons may have 
miFgated some dropout causes, 
though not fully restored retenFon to 
the 2022 level. These findings are 
consistent with regional studies in the 
Philippines, which indicate that 
dropout rates tend to rise when 
economic, family, and insFtuFonal 
pressures intensify and can fluctuate 
from year to year depending on policy, 
student support mechanisms, and 
social factors (Philippine InsFtute for 

Development Studies [PIDS], 2023; 
Eastern Visayas State University, 2022). 
 
Overall, the aVriFon data underscore 
the importance of targeted retenFon 
strategies that address both structural 
and individual barriers to student 
compleFon. ConFnuous monitoring 
and intervenFons are essenFal to 
prevent spikes in dropout and ensure 
students progress toward graduaFon in 
a Fmely manner. 

 
 

Table 3. A"ri%on Rate from 2022 to 2024 
Year Enrolled Graduated Dropped Out AVriFon Rate 
2022 1,763 1,688 75 4.35% 
2023 1,943 1,641 302 16.85% 
2024 1,853 1,625 228 13.11% 

 
The Spearman’s correlaFon analysis of 
selected external factors and the 
aVriFon rate indicates that none of the 
examined variables show a staFsFcally 
significant relaFonship with student 
dropout. Parental inability to pay 
showed the highest posiFve correlaFon 
with aVriFon (ρ = 0.270, p = 0.0576), 
suggesFng a weak tendency for 
students from families struggling to 
cover educaFonal costs to experience 
higher dropout rates. However, this 
associaFon did not reach staFsFcal 
significance at the convenFonal alpha 

level of 0.05. Similarly, student 
involvement in income-generaFng 
tasks (ρ = 0.190, p = 0.1966) and 
poverty (ρ = 0.160, p = 0.2770) were 
posiFvely correlated with aVriFon, but 
neither was significant. Family 
breakdown (ρ = 0.116, p = 0.4303) and 
peer group influence (ρ = 0.026, p = 
0.8552) exhibited negligible 
correlaFons with aVriFon, indicaFng 
minimal direct influence on dropout in 
this sample. This finding suggests that 
external hardship alone does not 
directly predict dropout when 
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examined in isolaFon. Instead, these 
pressures may be mediated by other 
factors—such as insFtuFonal support, 
scholarships, or personal resilience—
that buffer their impact. This aligns 
with Philippine evidence indicaFng that 
financial constraints are most 
consequenFal when combined with 
weak insFtuFonal or psychosocial 
support systems (PIDS, 2023). 
 
Overall, the paVern suggests that while 
external economic and social pressures 
may, in principle, contribute to 
aVriFon, their measured associaFon 
with actual dropout rates in this 
dataset is weak. These findings may 
reflect the presence of moderaFng or 
intervening factors, such as 
insFtuFonal support, scholarships, 
social networks, or personal resilience, 

which buffer students from the direct 
effects of external challenges. 
 
The results also suggest that 
intervenFons aimed at improving 
retenFon should not focus solely on 
miFgaFng external economic or social 
pressures in isolaFon, but should adopt 
a holisFc approach that integrates 
financial assistance, family 
engagement, peer mentoring, and 
insFtuFonal support programs. 
Although these external factors were 
not staFsFcally significant predictors in 
this analysis, their conceptual 
relevance remains important, 
especially for subgroups of students 
who may be more vulnerable to 
economic or familial challenges. 
 

 
Table 4. Spearman’s Correla%on: External Factors and A"ri%on Rate 

Factor ρ (rho) p-value InterpretaPon 
Parental inability to pay 0.270 0.0576 Not Significant 

Student income involvement 0.190 0.1966 Not Significant 
Poverty 0.160 0.2770 Not Significant 

Family breakdown 0.116 0.4303 Not Significant 
Peer group influence 0.026 0.8552 Not Significant 

The correlaFon analysis between 
insFtuFonal factors and the aVriFon 
rate shows that a lack of teacher 
encouragement was significantly 

associated with student dropout (ρ = 
0.397, p = 0.0044), indicaFng a 
moderate posiFve correlaFon. This 
finding underscores the criFcal role 
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that teacher support, moFvaFon, and 
engagement play in retaining students. 
The result aligns with both local and 
internaFonal research, which 
consistently demonstrate that posiFve 
teacher–student relaFonships, 
encouragement, and mentorship 
reduce the likelihood of academic 
withdrawal (BauFsta, 2021; Hughes & 
Chen, 2020). In the Philippine context, 
schools with proacFve teacher support 
and engagement programs report 
higher retenFon rates, especially 
among students facing economic or 
social challenges (Eastern Visayas State 
University, 2022). InternaFonally, 
studies show that teacher 
encouragement and perceived care are 
strong predictors of student 
persistence and moFvaFon (Wentzel, 
2024). 
 
 
 

Other insFtuFonal factors, namely 
guidance and counseling services (ρ = 
0.268, p = 0.0595) and inadequate 
materials and faciliFes (ρ = 0.269, p = 
0.0586), were posiFvely correlated 
with aVriFon but did not reach 
staFsFcal significance. While not 
significant in this analysis, previous 
studies suggest that access to guidance 
counseling and adequate learning 
resources can play an important role in 
supporFng students at risk of dropping 
out. For instance, research in Philippine 
schools indicates that comprehensive 
guidance services help idenFfy at-risk 
students and provide targeted 
intervenFons, which improve retenFon 
(Philippine InsFtute for Development 
Studies [PIDS], 2023). Globally, 
inadequate learning materials and 
faciliFes have been linked to poor 
academic outcomes and 
disengagement, parFcularly in under-
resourced schools (UNESCO, 2020). 
 

Table 5. Spearman’s Correla%on: Ins%tu%onal Factors and A"ri%on Rate 
Factor ρ (rho) p-value InterpretaPon 

Lack of teacher encouragement 0.397 0.0044 Significant 
Guidance and counseling services 0.268 0.0595 Not Significant 

Inadequate materials/faciliFes 0.269 0.0586 Not Significant 
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2.2 Discussion  
 

The study's results indicate that 
economic difficulFes remain the 
leading cause of student dropout in 
technical-vocaFonal educaFon. Poverty 
consistently emerges as the most 
influenFal external factor, as reflected 
in the high mean and verbal 
interpretaFon in the data. Financial 
constraints compel students to engage 
in income-generaFng acFviFes, which 
reduce the Fme and energy available 
for academic pursuits. This finding 
aligns with the global research of 
Psacharopoulos and Patrinos (2020), 
who demonstrated that poverty is the 
primary driver of early school leaving in 
low- and middle-income countries, as 
students ouen prioriFze work over 
educaFon. Similarly, UNESCO-UNEVOC 
(2025) highlighted that rising socio-
economic pressures in the Philippines 
between 2022 and 2023, including high 
inflaFon and unstable employment, led 
many students to withdraw from 
vocaFonal programs to support their 
households. Lee and Cho (2020) also 
reported that economic disturbances in 
the broader environment push 
students to leave school prematurely to 
seek immediate employment, 
reinforcing the noFon that financial 

hardship is a persistent barrier to 
educaFonal persistence. 
 
The study further shows that family-
related factors—including parental 
inability to afford educaFon, family 
breakdown, and excessive household 
duFes—moderately influence aVriFon. 
Specifically, students from unstable or 
disadvantaged households ouen face 
compeFng responsibiliFes that 
interfere with school parFcipaFon. 
While supporFve home environments 
enhance student retenFon, as found by 
Chen et al. (2021), the moderate effect 
of these family-related factors here 
suggests that direct financial pressures 
may be more immediately disrupFve. 
Overall, the study highlights a nuanced 
interplay between household 
responsibiliFes and educaFonal 
persistence. 
 
InsFtuFonal factors received generally 
lower raFngs, indicaFng that students 
perceive personal and financial 
challenges as more pressing than 
school-based constraints. Yet teacher 
encouragement emerged as a 
significant predictor of aVriFon, 
underscoring the importance of 
interpersonal support in educaFonal 
sehngs. Students who lack emoFonal 
and moFvaFonal support from 
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teachers are more likely to leave their 
studies, consistent with findings by 
Sánchez Bardales et al. (2025), who 
emphasized that teacher 
encouragement fosters feelings of 
belonging and intrinsic moFvaFon, 
which are essenFal for success in skill-
based training. Similarly, Cornelius-
White (2020) noted that posiFve 
teacher-student relaFonships promote 
engagement and academic 
achievement, underscoring the 
universal importance of relaFonal 
support. 
 
Although guidance and counseling 
services and adequacy of faciliFes were 
not staFsFcally significant, their near-
significant correlaFons suggest 
insFtuFonal intervenFons can 
complement financial support to 
reduce aVriFon. Philippine research 
supports this: studies show students 
benefit when schools provide 
counseling, logisFcal support, and 
access to resources, especially with 
financial assistance (PIDS, 2023; 
TeacherPH, 2024). InternaFonally, 
García and Weiss (2022) demonstrated 
that intervenFons combining economic 
aid with insFtuFonal improvements 
beVer promote retenFon than single 
strategies. Tinto (2022) emphasized 
that student moFvaFon interacts with 

insFtuFonal support, meaning dropout 
prevenFon requires addressing both 
individual and organizaFonal factors. 
 
Trends in aVriFon rates over the three-
year period reflect these dynamics. The 
spike in 2023, with a 16.85% dropout 
rate, likely corresponds to intensified 
socio-economic pressures and 
transiFonal challenges, while the slight 
reducFon in 2024 (13.11%) may 
indicate adaptaFons by students and 
insFtuFons. Nevertheless, persistent 
moderate-to-high aVriFon rates 
highlight that financial difficulFes, 
family responsibiliFes, and insufficient 
teacher support conFnue to affect 
student persistence, emphasizing the 
need for mulFfaceted intervenFons. 
 
V. Conclusions 
 
Based on the results, the following 
conclusions were drawn: 
 

1. Trainees ouen idenFfied poverty, 
limited resources, and family 
obligaFons as major challenges to 
their educaFon. However, these 
factors did not significantly 
explain aVriFon paVerns in the 
data. Only teacher 
encouragement was an 
insFtuFonal factor with a 



Asia-Pacific Research Digest 
Volume 1, Number 1, 2025  

E - ISSN: 3082-639X 
Open Access 

 

17 

staFsFcally significant influence 
on trainee dropout. This shows 
that aVriFon at SNSAT is less 
about external deprivaFon and 
more about instrucFonal support, 
moFvaFon, and teacher–learner 
relaFonships. For educaFonal 
managers, this highlights the key 
role of teacher leadership, 
mentoring, and engagement in 
retaining TVET students. 
 

2. The increase in aVriFon rates 
over three years reflects 
weaknesses in insFtuFonal 
support and management. 
Socioeconomic pressures 
conFnue, but the consistency in 
trainees’ percepFons shows that 
dropout rates are systemic, not 
incidental. EducaFonal managers 
need proacFve retenFon 
management. This includes early 
warning systems, conFnuous 
learner monitoring, and support 
services that are built into 
program delivery. 

 
3. Teacher encouragement—not 

socioeconomic status—
significantly predicts aVriFon, 
challenging convenFonal 
retenFon approaches. Financial 
assistance maVers, but 

management should focus on 
human-centered strategies. 
These include teacher training, 
mentoring, learner moFvaFon 
programs, and supporFve 
classrooms. In TVET, where 
trainees rely on instructors for 
guidance and confidence, school 
leaders must promote learner-
centered pracFces that help 
students persist and complete 
their programs. 

 
VI. RecommendaPons 
 
Based on the foregoing conclusions, 
the following were recommended. 

 
1. It is recommended that SNSAT 

enhance teacher training 
programs by integraFng 
inclusive teaching strategies, 
effecFve communicaFon, and 
learner-centered engagement 
techniques, such as structured 
mentoring, regular academic 
check-ins, and mental health 
services, to help sustain trainee 
confidence, idenFfy early signs 
of withdrawal, and provide 
Fmely intervenFons that 
reinforce persistence in 
technical-vocaFonal programs. 
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2. SNSAT should strengthen its 
financial support system by 
expanding scholarship 
opportuniFes, introducing 
transportaFon allowances, and 
improving sFpend management, 
ideally in partnership with LGUs, 
NGOs, and industry 
collaborators, to ensure broader 
and more sustainable 
assistance.  

3. SNSAT should improve its 
program placement and 
counseling services by involving 
school counselors more acFvely 
in helping trainees and their 
families select programs that 
match their interests, skills, and 
career goals, thereby minimizing 
mismatches and dissaFsfacFon. 
Further, future research should 
include larger, more diverse 
populaFons observed over 
longer periods and incorporate 
psychological variables such as 
moFvaFon, learning styles, self-
efficacy, and mental health to 
develop more comprehensive, 
evidence-based retenFon 
strategies. 
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